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Abstract: This study was conducted to find out Vietnamese EFL students’ perceptions of
peers’ positive feedback in group work and their actual practice of giving positive
feedback. The participants included 100 third-year English majors at a university in central
Vietnam. Questionnaire, interview, and recorded group observation were used for data
collection. The findings show that most EFL university students had awareness of the
significance of peers’ positive feedback in group work. With regards to positive feedback,
peers resorted to various strategies, including giving some simple phrases such as “Good!”,
“Nice!”, “Excellent!”, “Well done!”, some expressionss, including adjective + noun,
pronoun + is + (really) + (a) + adjective + noun phrase”, and “What + (a/an) + adjective +
noun phrase. Besides, they reported using compliments containing the modal verb should in
their utterances. From the findings, suggestions were made for students to deliver positive
feedback to peers in group work.
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1. Introduction

Peer feedback in general and oral compliments in particular is part of classroom
interactions and has been researched in different contexts of English teaching and learning.
Given in the right way, feedback made by peers is considered to engage other participants into
the tasks at hand as well as to motivate them. Undoubtedly, conducting a study on this topic will
shed more light on how peer feedback occurs and how to help students to give and receive
feedback effectively.

2. Literature review
2.1. Peer feedback

Peer feedback is performed by equal-status learners and can be both a form of
formative assessment and collaborative learning (Topping, 2003). In some cases, peer
feedback can be equivalent and a substitute for teacher feedback. Tsui and Ng (2000) state that
peer feedback can raise learners’ awareness of their strengths and weakness, enhance a feeling
of recipients, stimulate cooperative learning, and foster ownership.

Peer feedback is considered to be beneficial in the EFL classroom. First, peer feedback
can motivate learners to perform well. Tsui and Ng (2000) stated that students try to avoid being
embarrassed in front of their peers rather than their teachers in doing their assignments. Thus,
they make efforts to learn and show their performances better. Second, Topping (2003) proved
that students found it easy to get feedback from their peers because of their understandable,
helpful, and useful responses. The main point here is that students are on the same wavelength
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(Topping, 2003). This is the reason why they know what the main problems their peers face and
how to deal with them in effective ways. Another advantage is that peer feedback can enhance
the students’ ability to understand the feedback. Gibbs and Simpson (2004) state that students
can give feedback to peers immediately whereas teachers’ feedback is given after finishing
teaching a topic, or at the end of the course. Lastly, peer feedback is regarded as replacement for
teachers’ feedback in the EFL classroom. Specifically, if teachers are unable to give feedback
frequently, students can regularly receive the amount of peers’ feedback during their learning
process so that they can gain experience to improve their performances. In sum, peer feedback
is obviously beneficial to language learners.

2.2. Positive feedback

There are two kinds of peer feedback: positive and negative; however, due to scope of
the paper, this study only focuses on investigating positive feedback which is identified as three
strategies presented in Table 1 below.

Table 1. Categorization of oral positive feedback (adapted from Reigel, 2005)

Positive feedback strategy Explanation
1. Paralinguistic strategy Nonverbal cues (gesture and facial expression) that show
affirmation such as nodding and laughter.
2. Linguistic strategy Verbal responses that show affirmation of student’s utterance
3. Praise markers Verbal responses of praising student’s utterance such as “fine,”
“good,” “excellent”.

Reigel (2005) pointed out that paralinguistic strategy is nonverbal feedback by gestures
and facial expressions that show affirmation such as nodding and laughter. However, this
strategy will not be discussed in the current study because the aim of this study is to investigate
verbal positive feedback only. The second type is linguistic strategy to display agreement to
student’s responses. The last one is praise markers which are comments to motivate, encourage,
and prompt the recipient such as “Good!”, “Excellent!”, “Good job!”. Therefore, in this
research, positive feedback is one of the meaningful tools including linguistic strategy and
praise markers.

2.3. Strategies to give peer positive feedback

In fact, there are a lot of the strategies of giving peers’ positive feedback in group work
in the EFL classroom. Giving peers’ positive feedback depends on many factors such as the
strategy of giving compliments, the use of the modal verb should, and the types of feedback.
First, verbal positive feedback is considered to be verbal compliments or verbal praises
(Deci, Koestner & Ryan, 1999) They show a cognitive evaluation theory which states that
verbal rewards are mostly expected to be significant and outstanding, and thus, verbal
rewards are believed to increase intrinsic motivation.

It is undeniable that students should have appropriate strategies in giving verbal positive
feedback as verbal compliments to their peers. Wolfson (1984) stated that compliments tend to
follow the formulaic system as follows:

1. NP is/looks (really) ADJ. (e.g. “Your opinion is great”)
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2. 1 (really) like/love NP. (e.g. “I really like your idea”)

3. PRO is (really) (a) ADJ NP. (e.g. “That is really a nice suggestion”)
4.You V (a) (really) ADJ NP. (e.g. “You did a good job”)

5. You V (NP) (really) ADV (e.g. “You handled that situation really well”)

. You have (a) ADJ NP! (e.g. “You have such a wonderful performance”)

6
7. What (a) ADJ NP! (e.g. “What a lovely answer you have!”)
8. ADJ NP! (e.g. “Nice voice!”)

9

.Isn’t NP ADJ? (Isn’t your idea?)

Therefore, it can be said that verbal positive feedback is based on a limited variety of
lexical items. Besides, Wolfson (1984) affirms that 80% of the positive feedback used as
compliments depend on adjectives conveying positive meanings. In Wolfson’s research, two-
thirds of all adjectival compliments use only five words such as nice, good, beautiful, pretty,
and great. Furthermore, some verbs are used to give positive feedback with positive semantic
meanings such as like, love, enjoy, admire, and be impressed by which account for 86% praises.
Furthermore, the majority of the compliments (70%) utilized second-person pronouns (You look
great) or demonstratives (That's a nice idea). Therefore, in group work, students may find it easy
to give verbal positive feedback to their peers via the use of lexical items.

Apart from its function as verbal compliments, Ryan (1982) holds that positive feefback
can include the modal verb should (e.g. Well done! You should keep up the good work.). In that
way, recipients may feel as good as pressured and are stimulated to perform their work well.
Therefore, when giving positive feedback to peers, learners should put the word should in their
statements to enhance their peers’ learning reinforcement.

Finally, Tunstall and Gipps (1996) indicate that there are three categories of feedback:
peers’ corrective feedback, peers’ evaluative feedback, and peers’ strategic feedback. Peers’
corrective feedback helps learners avoid making mistakes and correct their language use in a
positive way. Peers’ evaluative feedback includes a judgment on peers’ performance as in this
example: Student A: “That was very good. I like the way you develop your ideas.” Peers’
strategic feedback offers advice on what to do to improve performance. For example, the
teacher asks students to work in groups and practice how to pronounce /d/ sound. The group
members can practice and help one another pronounce correctly. There is some peers’ strategic
feedback that they can use in this case like this: “Look at my mouth, put your tongue between
your upper and lower teeth, let’s say “the, the, the”.

Therefore, it is evident that the three types of peers’ feedback have an impact on the way
peers’ positive feedback is given. In other words, this study will take into account all of the
strategies of giving positive feedback such as the strategy of giving compliments, the use of the
modal verb should, and the three types of feedback.

2.4. Previous studies

Empirical research on peer feedback has been documented in the literature. For example,
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Gielen et al.’s study (2009) aimed to analyze the role of the characteristics of good peers’
feedback and the effectiveness of peer feedback to support students’ learning. The data was
collected from 43 seventh-grade students who were in the same first-year secondary school. The
researchers concluded that. However, this effect diminished for students with better pretest
performance.

Jin and Lim (2019) investigated the effects of peer feedback types and feedback
acceptance levels on academic achievement in project-based learning and noticed that receiving
“justified” comments in feedback improved performance. The participants were 70 middle-
school students taking an English course. It was found that there were significant differences in
academic achievement in accordance with peer feedback types (corrective vs. suggestive) and
feedback acceptance levels (high vs. low). Therefore, it contributed practical implications for
the design and implementation of peer feedback activities in project-based learning.

Allen and Mills (2013) explored students’ perceptions towards factors which affected peer feedback
and provided practical suggestions for managing peer feedback activities with 47 students who were
in a first-year academic writing course. The result illustrated the fact that some factors such as age
and gender did not influence the peer feedback process whereas language proficiency and topic
knowledge were influential factors. Additionally, the study pointed out that peers’ proficiencies
differed greatly, the lower proficiency peer was more likely to feel less able to provide adequate
feedback.

In Vietnam, Trinh Quoc Lap and Cao Hoang Yen (2013) explored the types of feedback
used by competent and less competent learners and measured the extent to which giving feedback
affected peers' ability to write argumentative paragraphs. The researchers obtained data from 24
English learners at a foreign language center in the Mekong Delta of Vietnam. This research
identified that the learners did not employ all types of feedback equally and they produced praise
to respond to their peers' writing most frequently. In some cases, Vietnamese students did not
want to hurt their peers, so they avoided making many negative comments on peers' writing.
Moreover, some learners were probably unsure whether a certain part of peers' writing was
problematic or not, then they generated general praises instead of specific identification of weak
points in peers' writing accordingly.

Nguyen Thi Que Phuong (2016) explored the effects of peer feedback on social medial on
EFL students by conducting a study aiming at discovering the effect of peer feedback on Facebook
on high school students’ writing performance and attitudes. The findings showed that students’
writing performance increased after the study and that the majority of them had positive attitudes
towards the use of Facebook for peer feedback.

In summary, it is evident that the majority of those previous researches have concentrated on
the effectiveness of peer feedback in English language skills classes. However, there is a dearth of
studies on students’ perceptions and on how students can make the best use of positive feedback in
group work so that they can create significant learning progress in language classes. It, therefore,
creates a research gap for this current study which was set out to answer the following research
guestions:

1. What are Vietnamese EFL university students’ perceptions of peers’ positive
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feedback in group work?

2. How do Vietnamese EFL university students give positive feedback to peers in group
work?

3. Research design

In this research, both quantitative and qualitative methods were used. The quantitative
approach was adopted to collect the statistical data to analyze participants’ responses to the
guestionnaire using close-ended questions. The qualitative approach was employed to describe
and analyze language expressions from recorded group observation and student participants’
responses to the interview to explore their perceptions towards peers’ positive feedback in group
work and their actual practice of giving and receiving peer feedback.

One hundred third-year students at a university in central Vietnam participated in this
study. Ten students out of these 100 students were invited for interviews. Additionally, group
observations were recorded with 8 group discussions taking place in 8 periods of English
speaking skill classes, given the fact that group work and peer interactions take place more in
speaking classes.

The questionnaire used in this study included 21 close-ended questions arranged into five-
point scales for students to rate: 1: strongly disagree, 2: disagree, 3: neutral, 4: agree, 5: strongly
agree. The first cluster of questions in the questionnaire focuses on the EFL university students’
perceptions towards peers’ positive feedback in group work (items 1-4). The second one
explores EFL university students’ practice of giving positive feedback to peers in group work
activities. It contains 17 items for the purpose of finding when and how peers’ positive feedback
in group work is given (items 5-21). All the questionnaire items were written in English and
translated into Vietnamese for the students to understand. The interview includes 6 open-
ended questions about how the students can give positive feedback to peers in group work,
students’ attitudes towards peers’ positive feedback and their problems of giving peers’
positive feedback in group work. Observation was applied in the current study to find out
more about the ways positive feedback was delivered by students and students’ evaluation of
peers’ positive feedback in group work at university. The researcher conducted 8 group
observations in English speaking classes at the research site. With the participants'
permission, their responses were recorded by a mobile phone for detailed analysis.

The analysis was carried out with statistical frequency and percentages using the software
SPSS for data from the questionnaire. Interviews were transcribed and searched for themes that
answered the research questions. Moreover, group work recordings were extracted for data
related to positive feedback given by students to peers. The next section presents the results.

4. Findings

In order to investigate EFL university students’ perceptions towards peers’ positive
feedback in group work, their practice of giving positive feedback to peers in group work, the
guestionnaire was designed and delivered to 100 EFL university students. The reliability of the
questionnaire was processed with the SPSS software version 20.0. The result reveals the
Cronbach alpha coefficient of .845. Therefore, the reliability of the questionnaire was .845,
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larger than .7, indicating good reliability.
EFL university students’ perceptions of peers’ positive feedback in group work

The data of EFL university students’ perceptions towards peers’ positive feedback in
group work were analyzed using Descriptive Statistic Test. The results of the test are presented
in Table 2.

Table 2. Descriptive statistics

N Minimum | Maximum | Mean | Std. Deviation
Cluster 1 100 2.25 5.00 4.,1425 .56436
Cluster 2 100 2.53 4.88 3.8835 45710
Valid N (listwise) | 100

The results in Table 2 show that the first cluster has the higher mean score (M=4.14)
whereas cluster 2 has the lower mean value (M=3.88). Furthermore, a One-sample T-test was
conducted on Cluster 1 to evaluate whether the mean score was significantly different from 3.0,
the accepted mean for a high level of agreement of the study. The results of the test are
demonstrated in Table 2, Table 3, and Table 4.

Table 3 Descriptive statistics of Cluster 1

N Minimum Maximum Mean Std. Deviation
Cluster 1 100 2.25 5.00 4.1425 .56436

able 4 Mean score of each item in Cluster 1

N | Min | Max | Mean | Std. Deviation
1. Peers’ positive feedback in group work is useful
and has helped_ me to (_anrlch my vocat_)ulary, correct 100 | 20 50 | 3910 8420
my grammatical mistakes and improve my
pronunciation
2. Pef?rs’ positive feedback should be used in group 100 | 1.0 50 | 4260 8483
work in EFL classrooms
3. Peers’ verbal positive feedback is directive and
effective than peers’ non-verbal positive feedback 100 | 20 | 50 | 4110 8027
fl. I would like to have peers’ verbal positive feedback 100 | 20 | 50 | 4290 7823
in group work

Table 5 One-sample T test of Cluster 1

Test Value =3
t df Sig. (2- Mean 95% Confidence Interval of the Difference
tailed) | Difference Lower Upper
Mean of | 5444 | 99 | 000 | 1.14250 1.0305 1.2545
Cluster 1

The results in Table 2 show that the mean score of each statement in cluster 1 was fairly
high (M=4.14). This mean is much higher than the accepted mean for the middle value of the
five-point scale (M=3.00). The results, therefore, can be concluded that that the EFL university
students had positive perceptions towards peers’ positive feedback in group work. Thus, it is
obvious that peers’ positive feedback is an effective way that can considerably have an impact
on the process of the EFL university students’ English learning.

Although most of the students supported all the 4 items in Cluster 1, it can be seen from
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the Table 3 that the means scores of g2, g3, g4 were higher than .4 (M=4.26, M=4.11,
M=4.29) while the gl gets the lowest agreement of students (M=3,91). Therefore, the results
proved that most of students expected to give and receive peers’ positive feedback in group
work in EFL classrooms because it is directive and effective than peers’ non-verbal positive
feedback. On the other hand, the use of peers’ positive feedback in group work is to enrich my
vocabulary, correct my grammatical mistakes, and improve my pronunciation is quite agreed
by most of them.

In order to attain insights of these issues, students’ responses to each item of Cluster 1
were presented as percentage through Figure 1 below.

50

47 47 4345
45 41
40 36
3s 34
30 28807
25
20
15
15 14
10 8
4 2 4 4
0

Qgtrongly disagreeQZ-Disagree u NSiral m Agree Qgirongly agree

7]

Figure 1. EFL university students’ perceptions of peers’ positive feedback in group work

As can be seen from the chart, among 100 students, only one gave negative responses
(strongly disagree) while 2 to 4 students disagreed to the items. Besides, the percentages of
students who chose the middle of agreement (neutral) do not go beyond 28%. Therefore, it can
be claimed that most students strongly agreed and agreed with the importance of using peers’
positive feedback in group work. Specifically, 68% of the students thought that peers’ positive
feedback is actually necessary for their learning. Simultaneously, 83% of the respondents
supposed that it is essential to use peers’ positive feedback in group work. In addition, the other
two items selectively with the high percentages (81% and 88%) confirmed the ideas that peers’
verbal positive feedback is directive and effective than peers’ non-verbal positive feedback and
they hoped to have peers’ positive feedback in group work.

Additionally, the interview data support the results from the questionnaire. When giving
answers to the first interview question, all the interviewees claimed that peers’ positive feedback
in group work played a crucial role in their learning. They all agreed that peers’ positive
feedback plays a significant role in students’ learning. For examples, student 1 said that peers’
positive feedback was one way to help her cooperate with other teammates better while student
4 thought a team was a group of individuals who had complementary skills and were committed
to the responsibility of achieving a common goal. Besides, student 10 asserted that group
members became more confident and encouraged due to peers’ positive feedback. Besides,
student 3’s response illustrated the main obvious reasons why peers’ positive feedback was
necessary for group work in her own way.
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“[ think it's very necessary for group work because positive feedback to other members'

ideas is also a good way to demonstrate engagement, cooperation, and interaction in
learning. This will create a closer relationship between members, which helps the group
work more effectively.” (Student 3)

In the same vein, student 5 showed her positive attitude towards peers’ positive
feedback in group work. She said positive feedback from peers absolutely could be used in
group work:

“From my perspective, the EFL University students’ attitudes towards peers’ positive
feedback in group work is almost very good because giving positive feedback is very
important and necessary for our learning.”

Furthermore, student 2 pointed out the two sides of peers’ positive feedback in group
work. From her experience, she saw students in her university had quite a positive outlook
because everyone wanted to hear praises and good comments.

From the responses of all the interviewees, it can be concluded that although they
expressed their ideas and their opinions in many different ways, all of them came to the
common consent that peers’ positive feedback is useful and should be used in group work
discussions. In general, from the results from questionnaire and interview data, it is evident that
the majority of the EFL university students had very positive attitudes towards peers’ positive
feedback in group work.

EFL university students’ practice of giving positive feedback to peers in group work

In order to find out the EFL university students’ practice of giving peers’ positive
feedback, data from Cluster 2 including 17 items from 9 to 21 are presented via a Descriptive
statistic test and a One-sample T-test with the following results.

Table 5. Descriptive statistics of Cluster 2

N Minimum Maximum Mean Std. Deviation
Cluster 2 100 |2.53 4.88 3.8835 45710
Table 6. Mean score of each item in Cluster 2
Std.
N | Min| Max | Mean | Deviation

9. NP + is/looks (really) + ADJ 100 1.0 | 5.0 |3.910 .9857
10. | + (really) + like/love + NP 100 | 2.0 | 5.0 |4.160 .8495
11. PRO+ is + (really) + (a) + ADJ + NP 100 | 1.0 | 5.0 |4.010 9156
12. You + V + (a) + (really) + ADJ + NP 100 | 1.0 | 5.0 |3.870 .9708
13. You + V + (NP) + (really) + ADV 100 | 2.0 | 5.0 [4.030 .8097
14. You + have + (a) + ADJ + NP! 100 | 2.0 | 5.0 |3.980 .8643
15. What + (a) + ADJ + NP! 100 1.0 | 5.0 |3.800| 1.0150
16. ADJ + NP! 100 | 1.0 | 5.0 |4.040 .8980
17.Isn’t + NP + ADJ? 100 1.0 | 5.0 |3.280| 1.1289
18. Using the modal verb should 100 1.0 | 5.0 |3.770| 1.0036
19. Imitating the framework of teachers’ modeling feedback 100 | 1.0 | 5.0 [3.940| 1.0232
20. Using verbal positive phrases like good, good job, excellent,

very nice, that’s correct, that’s right and repeating a correct 100 | 1.0 | 5.0 |3.920 .9606
answer.
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21. Using repetition, reinforcement, praise, nodding, clapping

. ' 100 | 1.0 | 5.0 [3.960| 1.1452
and affirmation

As can be showed in Table 5, the mean score of Cluster 2 was 3.88. It is certain that the
mean score was higher than 3, from which it can be inferred that the students used many ways
to give positive feedback to their peers. However, students tended to use some structures (items
10, 11, 13, and 16) more often than other ways because the mean scores of these items were
over 4 (M=4.16, M=4.01, M=4.03 and M=4.04). They usually use positive feedback based on
some structures such as | + (really) + like/love + NP, PRO+ is + (really) + (a) + ADJ + NP, and
You +V + (NP) + (really) + ADV, ADJ + NP!

Besides, the statistics of One-Sample T-test are shown in Table 7 below.

Table 7. One-sample T test of Cluster 2
Test Value =3

95% Confidence interval
t Df | Sig. (2-tailed) | Mean difference of the difference
Lower Upper
Cluster 2 19.329| 99 .000 .88353 7928 9742

The One Sample T-test indicates that the mean score of Cluster 2 (M=3.88; SD=
.45710) was meaningfully different from 3 (t= 19.329; df= 99; p= .000). Therefore, the results
lead to the conclusion that EFL university students usually use peers’ positive feedback in group
work.

Students’ responses to each item of Cluster 2 were illustrated as percentage through Table
8 below.

Table 8. EFL university students’ practice of giving positive feedback to peers in group work

Item _Strongly Disagree | Neutral | Agree | Strongly agree
disagree (%) (%) (%) (%) (%)
9 1 8 23 35 33
10 0 5 14 41 40
11 3 1 20 44 32
12 1 9 21 40 29
13 0 3 22 44 31
14 0 6 20 44 30
15 1 13 18 41 27
16 1 4 20 40 35
17 7 16 35 26 16
18 1 13 19 42 25
19 2 8 19 36 35
20 2 5 23 39 31
21 6 5 16 33 40

As can be seen in Table 8, some (from 1% to 16 % of students) who chose “strongly
disagree” and “disagree” level for each item, yet this made no difference to the overall result. It
means that most students strongly agreed or agreed (with the highest percentage 44% and 40%
successively) to the ways to use peers’ positive feedback which are shown in the questionnaire.
The majority of students agreed and strongly disagreed to items 9 to 21. Specifically, 44%
believed that the structures PRO + is + (really) + (a) + ADJ + NP, You + V + (NP) + (really) +
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ADV, You + have + (a) + ADJ + NP!, ADJ + NP! are mostly used when they give positive
feedback in group work. Additionally, the number of participants who adopted the expression |
+ (really) + like/love + NP and the modal verb should are quite high (41% and 42%).

Moreover, the data gained from the interviews and recorded group observations
revealed EFL university students’ practices of giving positive feedback to peers in group work.
Most interviewees asserted that they usually used some simple sentences as well as simple
words to praise their friends.

In the interviews, all the students (except students 2 and 4) agreed that they and their
friends usually made use of the structure Adj + Noun! and positive phrases such as good, good
job, excellent, very nice, that’s correct, that’s right. For example, student 1 said that she usually
used positive phrases such as well done, good job, awesome to praise her friends. This is the
way that students 3, 5, 6, 7, 8 and 10 used. Some examples can be taken from students 3 and 7’s
transcriptions as follows:

“They also use some ways like me. In addition, some of them use exclamatory sentences. For
instance, ‘Well- done!’, and so on"” (Student 3)

“They give me just a simple sentence, simple words ‘well’, ‘good’, ‘good job’ to appreciate my
responses.”” (Student 7)

Some students said that they seemed to prefer short sentences to complex sentences in
English. Moreover, half of the students expressed their agreement with their friends’ ideas by
frequently using some phrases of opinion expression level. For example, students 3 and 9 said:
“Besides, | will use some phrases of opinion expression level such as "I completely agree
with you but ..." or " I feel the same but ..." to contribute a few more ideas politely”
(Student 3). “In some other cases, they also said that "I totally agree with you that..., | am of the

beliefthat...” (Student 9).

It can be said that the use of some phrases of opinion expression level on a frequent
basis is quite common among students. They considered the agreed expression level phrases to
be a convenient way to praise peers because they help students feel safe and confident to receive
others’ approval. Furthermore, even if students failed to perform peers’ positive feedback in the
aforementioned ways, the structure PRO + is + (really) + (a) + ADJ + NP was also given. For
example, student 2 claimed to use, “If they have a good idea, I say ‘your idea is great’ or if [
see that they put a lot of efforts into finding information, I'll say that ‘the information that you
found is very useful”. In addition, students 3, 6 and 8 added that they gave exclamatory
sentences of the type What + (a) + ADJ + NP! to their peers, which they regarded as the way to
help their groupmates feel free when receiving positive feedback. Each student used different
types of exclamatory sentences contingently. For instance, student 8 claimed to use: “This
exercise was solved by you easily! That’s great”.

The audio recordings were used as a data collection tool to examine the actual use of
peers’ positive feedback in group work. The students, who were studying Unit 5 “The Fat Tax”
of the course-book North Start 2, were observed in 8 groups. Below are some parts of the
transcript:
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Group 6
S1: I don’t remember what the fat tax is. Can you tell me about this?

S2: Yes, the fat tax is the tax on unhealthy food that can make people be obese. Do you agree
with me?

S3: Oh, That sounds great.
S2: Yes, yes.
S4: Can you tell me the country that has the high rate of people obese?
S1: I think Nauru, right?
S2: Oh yes, excellent!
Group 7

S1: Chir 1a bai minh s& chia ra 2 phan nay, 1 phan la dong ¥ v&i su can thiép cua chinh phu vé
giam béo, con 1 bén 1a khong dong y. Tau thudc phe dong y hiy

S2: Tau la chic chin tau khong dong ¥ rdi d6
S3: Y phai can 1 nguoi dan chuyén chir chi nita? Péng 5 ngudi ma, can 1 nguoi ding giita

S4: Can chi nguoi dimg giita, 2 bén tranh luan cin chi ngudi dung gitra, nguoi ding gitra biét
lam chi?

S3: Tao nghi 12 v6 thao luan s& can ngudi dan chuyén kiéu hom nay sg. ..

S1: Hodc 14 ri ndy, bay c6 coi Ielts face off khong? Kiéu ¢ 1 ong tiéng viét dé dua ra
S2: Céi conversation bén chd Ielts chi nira?

S1: U W, han ciing chia ra 2 phe, 1 bén dong y, 1 bén khong dong y

S4: Nhung y mi 1a c6 thé 2 phe???

S1: Tac 1a minh s€ dong gia l1a minh dang lam chuong trinh c6 topic la nhu rra bo xong 2 phe
sé& tranh luan v&i nhau dé phén bién véi nhau do

S2: Ciing dugce (It’s okay).
Group 8
S1: Nauru is the country with the highest obesity rate in 2019.
S2: Yeah, that’s good, great. That’s good idea
S3: We must eat some snacks like yogurt, raw snacks
S4: That sounds great
S1: Con cau hoi md nira khdng hé? Cau hoi ciia o té, gluco véi glucid, cau hoi chi he
S6: Some food in low protein is...... , y thire an it dam 1a chi quén ri, dap an 4y.... cai loai thirc

an it protein,... cao tinh bot 12 biét roi. ..
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The biggest part of pyramid are breads, corns and some food in high protein and so on.
S5: You speak English very well

S4: Excellent!

S2: A fat tax is a tax on unhealthy food that can make people obese

S3: Yeah, I strongly agree with you.

The recordings of group work show that student 3 (group 6) and student 2 (group 8)
adopted the structures of item 11 (PRO+ is + (really) + (a) + ADJ + NP) and item 14 (You + have
+ (a) + ADJ + NP!) of the questionnaire. Besides, in groups 6 and 8, a compliment - Oh. That
sounds great. - was found.

Through the recorded group work observations, it can be seen that students just used
positive feedback in limited ways by means of some simple words and simple structures in
group work practice. This result was somewhat different from the interview data which show
that the majority of the students referred repeately to the benefits of peers’ positive feedback
and they exerted positive attitudes to use a wide range of strategies to give positive feedback to
peers. Therefore, there is a mismatch between perception and practice of the use peers’ positive
feedback. This finding may come from the fact that the recordings were limited in quantity and
does not represent a large population of participants actually delivering positive feedback to
peers.

5. Discussion and implications

The findings from the questionnaire, interview and recorded group observation show
that most of EFL university students had positive perceptions of peers’ positive feedback in
group work. First, they all claimed that it is inevitable that encouraging is one of the important
benefits of peers’ positive feedback. Furthermore, it was reported by the students that peers’
positive feedback could help them improve their English skills. These findings are in line with
the suggestion made by Tsui and Ng (2000) that peer feedback could enhance students’
awareness of their strengths and weaknesses, promote a feeling of recipients, stimulate
cooperative learning, and foster ownership. Second, EFL students asserted that peers’ positive
feedback helps them build their confidence in working in groups besides teachers’ feedback.
The current finding corroborates the conclusion made by Tsui, Ng (2000). Tsui and Nguyen’s
study pointed out that students try to avoid being less embarrassed in front of their peers than
their teachers in doing their assignments (2000). Therefore, they do their utmost to learn and
have better performances. In addition, both the results from the questionnaire and interview data
proved that peers’ positive feedback in their group work helped most of the students enhance
their English skills. The findings of the current study reiterated those achieved by Allen and
Mill (2013) which showed the close connection between language proficiency and peers’
positive feedback.

Moreover, it can be concluded from the questionnaire data that students considered
peers’ positive feedback to be as valuable as teacher’s review. This finding is in agreement with
that achieved by Gibbs and Simpson (2004) who indicated that peer feedback can substitute
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teachers’ feedback in EFL classrooms. It means that if teachers are unable to give feedback
frequently, students can regularly receive the amount of peers’ feedback during their learning
process so that they can gain experience to improve their performance. Additionally, the
recorded group observations revealed various strategies students used to give positive feedback to
peers.

In general, the results obtained from the research showed that students tended to employ
the language structures like Adj + Noun, Pro + is + (really) + (a) + ADJ + NP, exclamatory
sentences What + (a) + ADJ + NP!, and some phrases like good, good job, excellent, very nice,
that’s correct, that’s right to give peers’ positive feedback. This finding seems to be consistent
with that of Manes and Wolfson (1981) who found that compliments follow the formulaic
system including the above structures. Besides, students used the modal verb should, which are
in accord with Ryan’s finding (1982).

From the findings of the current study, several implications can be drawn. First, EFL
teachers should be aware of how peers’ positive feedback becomes meaningful to students. It is,
therefore, necessary for teachers to create more opportunities for students to give positive
feedback to peers in working in groups. To do this, teachers should design their teaching plans
which allocate suitable time for group discussion, and peer feedback. Second, students’
perceptions towards peers’ positive feedback are regarded as the most important factor which
contributes to their actual use of peers’ positive feedback. Thus, students need to raise their
awareness of the importance of the role of peers’ positive feedback in group work. They should
have positive attitudes towards giving and receiving peers’ positive feedback. Realizing the
advantages of peers’ positive feedback also has a part in giving peers’compliments. In addition,
students should learn how to give positive feedback to peers from their teachers and their
teammates.

6. Conclusion

In conclusion, this study was set out to investigate EFL university students’ perception
and practice of positive peer feedback. The findings of the study confirm the significance of
peer feedback, more specifically, positive peer feedback as it contributes to motivate other
group members to talk more in group work and gain more confidence in speaking. Due to the
scope of this paper, difficulties of giving positive feedback by peers were not reported. Future
studies can focus on such issues as whether the feedback made by peers is retained and used in
the following group work activities.
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NGHIEN CUU PHAN HOI TiCH CUC CUA BAN CUNG LOP
KHI LAM VIEC THEO NHOM CUA SINH VIEN VIET NAM HOC TIENG
ANH BAC PAI HOC

Tém tit: Nghién ctru nay dugc thuc hién nham tim hiéu nhan thic va thuc hanh dua phan
hoi tich cuc cho ban cing nhém. Pdi twong tham gia nghién ciru bao gdm 100 sinh vién
nam tht ba chuyén tiéng Anh tai mot truong dai hoc & mién Trung Viét Nam. Két qua cho
thdy hau hét sinh vién c6 nhan thirc cao vé ¥ nghia ciia phan hdi tich cuc tir ban hoc khi lam
viéc theo nhom. Pé dua phan hdi tich cuc, sinh vién da dung nhiéu cach khac nhau bao
gdm nhimng cum tir don gian nhu good, nice, excellent, well-done, mét s6 ciu tric nhu Adj
+ Noun, Pron + is + (really) + (a) + Adj + NP, cdu cam than, va ciu vdi déng tur should. Tu
két qua tim dwoc, nghién ctru dd dwa ra kién nghi cho sinh vién vé cach dua phan hi tich
cuc cho ban hoc khi 1am viéc theo nhom.

Tir khoa: Ban hoc, phan hdi tich cuc, 1am viée theo nhom
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