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Abstract: The project “Identifying learning styles of students in developing listening skill
in English classes” has been carried out with a view to provide the effectiveness of teaching
and learning listening skill for students. Qualitative and quantitative methods were used to
collect and analyze questionnaire, observation, interview with 90 students of grade 11 and
10 teachers from English classes, which led to the identification of critical issues related to
listening learning and teaching. The findings contain: (1) Learning styles affect the results
of learning listening skill differently; (2) ldentifying learning styles brings considerable
benefits to the area of teaching and learning listening skill.
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1. Introduction

English teaching involves four skills: listening, speaking, reading, and writing. Among
them, listening is a difficult language skill to master through the teaching and learning process.
Our communication is mainly based on listening because it is the foundation for effective
interaction. Failure to listen is probably the cause of more interpersonal problems than any other
aspects of human behavior.

It has been estimated that adults spend almost half their communication time on listening,
and students may receive as much as ninety percents of their in-school information through
listening to instructors and to one another. Often, however, English learners do not recognize
the level of effort that goes into developing listening ability. According to English teachers, the
reasons for this include both extrinsic aspects (such as teachers’ instruction before listening,
unclear tape scripts of listening, stress, etc.) and intrinsic ones (for examples, uninteresting
topics of listening, the lack of motivation, and so on). Therefore, it seems to be difficult for
learners to learn a language that is not their mother tongue. The development of listening skill
should get considerable attention in our schools nowadays. English teachers have therefore been
searching for ways to improve students’ listening ability, as well as to plant and nurture
students’ love for this subject. Apart from innovations that have been made in teaching practices
themselves, so far many different supplementary strategies have been applied, such as top-down
strategies, bottom-up strategies, cooperative listening, etc. Each of these listening strategies,
when carried out in the English classroom, has its own benefits and also reveals certain
drawbacks.

To learn English effectively, each learner used different strategies. Some learning
strategies are specific to particular individuals, that is, not every strategy works best for all
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learners, according to Djiwandono (2006). For instance, a student in a class used “imagining”
strategy to understand a spoken message having to do with asking for and giving direction.
Some students commented that this strategy would never work for them; they would rather use
inferring strategy, which they claimed to be also successful. Hence, Djiwandono (2006) came to
a conclusion that the differences among learners should be taken as evidence that strategies vary
in effectiveness, depending on the learner.

In addition, the mismatch occurring between the teacher and the student results in the
significant influences on students’ motivation and attitudes toward the class and the subject. To
teach listening effectively, therefore, the language teachers must be aware of how the students
approach their learning in general and how they prefer to develop their listening skill in
particular.

To cope with such problems, one of the effective approaches for a teacher to take is to
address a variety of students’ learning styles within their teaching plans. Identifying students’
learning preferences through a brief questionnaire administered at the beginning of the course
should be carried out. The students can understand their preferred learning styles and teachers
can work effectively with them through suitable teaching methods that motivate students’
interest in English listening and encourage them in active thinking and communication.

Identifying learning styles can provide a basis for motivating individuals to alter personal
listening behavior, to develop teaching and learning listening skill more effectively for both
learners and teachers. Seeing its benefits to language teaching and learning, and considering the
fact that this is still new to the English teaching context in English classes, the author have
conducted this research to investigate the process of “ldentifying learning styles of students in
developing listening skill in English classes”.

Research questions

1. What are benefits that teachers will achieve in teaching listening skill from identifying
learning styles?

2. What are the benefits that the students will achieve in learning listening skill from
identifying learning styles?

Purpose and significance of the study

This research aims to evaluate the current situations of EFL learning listening skill of
students in English classes at Quoc Hoc high school from the perspectives of learning styles.
This study also makes an effort to recognize the various sets of students’ learning styles and to
find out the benefits of identifying learning styles in developing listening skill as well as to
discuss the influences of learning style factors on teaching and learning listening skill. Certain
practical ideas to make listening learning more effective with the application of learning style-
based activities in the listening classroom will be presented.

Since students’ learning preferences have yet to be identified in the teaching of listening
to eleventh graders at any high schools, it is believed that this study will shed more light on and
have some inspirational effects in the area of teaching listening, as well as give me new
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experiences in teaching listening skill as an EFL teacher. More importantly, through this
research, we hope to introduce a type of listening exercise that is based on learning styles
theory, through which students have better awareness of their personal preferences and utilize
them in developing listening skill. This in its turn is hoped to make listening become a more
interesting subject to eleventh graders.

2. Theoretical framework
2.1. Listening skill and learning styles
2.1.1. Listening skill for teaching listening skill

Every day we listen to many different things in many different ways. They can be
conversations with a colleague, the TV news, or a new music CD. In our native language, we
seem to automatically know the ways and the purposes why we listen. To language learners,
listening is more challenging. It is a fundamental language skill and has been defined by many
authors.

Thomlison’s (1984) definition of listening includes “active listening” which goes beyond
comprehending as understanding the message content, to comprehension as an act of empathetic
understanding of the speaker. Similarly, Ronald and Roskelly (1995) clarify:

Listening is as an active process requiring the same skills of prediction, hypothesizing,
revising, and generalizing that writing and reading demand; and these authors present specific
exercises to make students active learners who are aware of the “inner voice” one hears when
writing.

Therefore, as Dobkin and Pace (2003) carefully introduce active listeners choose to focus
on the moment, are aware of interactions as they unfold, respond appropriately, and resist
philosophical and psychological distraction (p.93). Gordon (1985) also states that empathy is
essential to listening and contends that it is more than a polite attempt to identify a speaker's
perspectives. Rather more importantly, empathetic understanding expands to “egocentric pro-
social behavior" that altruistically accepts concern for the speaker's welfare and interests.

Although the definition is expressed in different ways, most of the authors agree that
listening is the ability to identify and understand what others are saying. This involves the
understanding of a speaker’s accent or pronunciation, his grammar and his vocabulary, and
grasping his meaning (Howatt and Dakin, 1974), constructing the meaning, negotiating
meaning, responding, creating meaning through involvement, imagination and empathy (Rost,
1994). An able listener is capable of doing these things simultaneously.

2.1.2. Principles for teaching listening skill

Firstly, using authentic texts and introducing them as naturally and realistically as
possible (Forseth et al., 1994). Forseth et al. explain that real language is important since it has
background noise as well as interruptions that happen in real situations. In addition, the
authentic texts often have different voice types and accents. This helps students familiar with
them. Ross (2006) added that by using authentic materials, students are given the chances to
develop the skills needed to comprehend and to use the language that is commonly found in the

25



Hue Journal of Inquiry into Languages and Cultures ISSN 2525-2674 Vol 1, N° 2, 2017

real life.

Secondly, using various listening text (Forseth et al., 1994). These can be conversations,
jokes, lectures, news, songs, narratives, etc. This is useful for students to be familiar with
different things they may hear in the real life.

Thirdly, using meaning-based task (Forseth et al., 1994). Forseth et al. state that listeners
must not only hear the sounds but also understand the meaning. They explain that because the
main purpose we teach listening for students is for communication, teaching listening should
pay attention to meaning. It states that teachers should “emphasize understanding above
repetition and meaning over form” (Forseth et al., 1994, p.73).

Fourthly, teachers should state a specific purpose for listening tasks (Forseth et al., 1994).
Teachers can design tasks which practise one or more of the different sub-skills for students
such as listening for main idea, specific information, summarizing and so on. Forseth et al.
(1994) recommended that teachers should give the purpose before the tasks begin by writing
questions like what’s wrong with the man? or what’s the main idea of the listening text?. \When
we let students know the objectives of the tasks, they can better focus on specific vocabulary
acquisition, grammar practice, listening for different purposes, and so on (Ross, 2006).

Fifthly, the preparation before listening is essential. The students should be introduced
about the text before listening to it (Harmer, 1998). To do this, teachers may let students look at
pictures, discuss the topic, read the questions first or predict what is coming. This will help the
students to prepare for listening the text and focus on it (Forseth et al., 1994). Teachers also
need to listen to the text before taking it into the class. This is useful because teachers can
prepare for problems, noise, and accents. Moreover, teachers can judge whether students can
listen to the text and do the task go with it or not.

Sixthly, teachers do not need to pre-teach all vocabulary items. Without pre-teaching new
words, students may develop the skill of guessing the meanings of the words from the context.
However, teachers can teach words that are essential for understanding the main idea of the text
(Forseth et al., 1994).

Finally, according to Harmer (1998), students should be given more than one time to
listen. Often students cannot catch the full meaning the first time listening. It just gives the
students an idea of what the listening material sounds like so subsequent listening may be easier
for students (Harmer, 1998).

Those principles are necessary for all teachers of English. Teachers should follow them to
make their listening classes more interesting and attract students.

2.1.3. Learning styles and classification of learning styles
Learning styles

According to Keefe (1979), learning styles might be thought of as “cognitive, affective,
and physiological traits that are relatively stable indicators of how learners perceive, interact
with, and respond to the learning environment” (p.4). More simply, Skehan (1991) defines
learning style as “a general predisposition, voluntary or not, toward processing information in a
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particular way” (p. 288). Similarly, The Duns (1993, 1999) indicates in his research: “Learning
style is the way in which each person begins to concentrate on process, internalize, and
remember new and difficult academic information or skills.”

Also, learning styles are internally based on characteristics of individuals for the intake or
understanding of new information (Reid, 1995). All learners have individual attributes relating
to their learning processes. Some people may rely heavily on visual presentation; others may
prefer spoken language; still others may respond better to hands-on activities. It is evident that
people learn differently and at different paces because of their biological and psychological
differences (Reiff 1992).

Learning styles vary with age, achievement, culture, and individual-processing of new
information. During the past decade, many researchers have been researching and employing
various learning styles - strategies in elementary levels as well as secondary levels. Their
experimenting with alternative strategies for teaching English found significantly higher
achievement when the strategies were used with individuals’ learning styles.

Although students may have preferred learning styles, this is not to say that they cannot
use other styles. To expose learners to other learning styles that help them learn listening more
effectively, new directions in teaching approach should be discovered by employing innovative
ideas from other fields such as drama, music, and especially psychology.

Classification of learning styles

Ways in which an individual characteristically acquires, retains and retrieves information
are collectively termed the individual’s learning style. Guild and Garger (1985) state in their
research that learning styles have been extensively discussed in the educational psychology
literature and specifically in the context of learning, and over 30 learning style assessment
instruments have been developed in the past three decades.

Dunns (1993, 1994) refer to 21 elements of learning styles classified into five variables:
- Environmental

- Emotional

- Sociological

- Physiological

- Psychological

Moreover, it is clearer when Richard and Rockhart (1994) mention some notions of styles
and learning

- Concrete learning style: learners use active and indirect means of taking in the
processing information.

- Analytical learning style: learners are independent, like to solve problems and enjoy
tracking down ideas and developing principles on their own.

- Communicative learning style: learners prefer a social approach to learning.
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- Authority-oriented style: learners are said to be responsible and dependable with what
they learn.

More specially, Reid (1995) divides learning styles into three major categories: cognitive
learning style, sensory learning style and personality learning style.

For cognitive learning style, Brown (2006) adds more details in his book: “this is the way
we learn things in general and the way we attack a problem seem to hinge on a rather
amorphous link between personality and cognition.”

- Field-independent and Field-dependent learning styles: For Field-dependent students,
they find it more difficult to see the parts in a complex whole and rely on others' ideas when
solving problems and are good at interpersonal relationships. These students learn best when
information is presented in context. They are often more fluent language learners with abstract
learning area and refer to a set of thoughts, ideals, or feeling from which your task is to perceive
specific relevant subjects. In contrast to this, a field-independent style enables you to distinguish
parts from a whole to concentrate on something. In another way, field-independent students can
learn most effectively step-by-step and with sequential instruction and easily separate important
thing from a complex or confusing background. They tend to rely on themselves and their own
thought-system when solving problems. They are often more accurate language learners.

- Analytic and global styles: The analytic students work more effectively alone and at his
own pace. On the contrary, the global learners work better in groups.

- Reflective and Impulsive styles: For the reflective learners, they work best when they
have time to consider new information before responding. The impulsive students learn more
effectively when they can response to new information immediately and as language learners,
they are risk takers.

For sensory learning styles, there are two kinds of perceptual and environmental styles.
To perceptual preferred learning styles, this type is defined as follows:

- Visual learners are those who learn primarily with their eyes. It is important for the
teacher, to use resources that must be seen or read: the chalkboard, posters and bulletin boards;
books, magazines, and manuals; programmed learning materials; drawings, pictures, graphs and
diagrams; films, filmstrips, transparencies and computer monitor if available. Visual learners
prefer to have written assignments, and it is wise for the teacher to provide written evaluations.

- Auditory Learners learn primarily with their ears. The teacher should therefore provide
many sources for hearing: lectures, discussions and small group talk are good, as are records,
tapes and videotapes, using stereo, radio, and television. The teacher should give precise oral
directions and explanation. This includes orally setting tasks, giving assignments, discussing
resources, reviewing progress, and any other activity requiring aural comprehension and
processing.

- Tactile Learners are those prefer to learn hand-on. For these students, teachers should
have manipulative and three-dimensional materials that are touchable and moveable. They
should make use of models and other real objects. Students should be allowed to plan,
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demonstrate report, and evaluate by using these types of resources and the teacher should
encourage written, graphic or computer records of information.

- Kinesthetic Learners like experiential learning, preferring physical activities such as
field trips, role-play and drama.

- Individual Learners like to work alone, and prefer self-directed study, independent
reading computer work.

- Group learners like group interaction: they prefer games, role-play, and other social
activities.

For Personality Styles, there are Tolerance of Ambiguity style and Right and Left
Hemisphere Dominance.

- Ambiguity tolerance learners refer more content than others to entertain and even
internalize contradictory propositions do. Others, more closed-minded and dogmatic, tend to
reject items that are contradictory with their existing system. In their ambiguity intolerance is
limited a number of innovative and creative possibilities. The students of this type refer to how
comfortable a learner is with uncertainty. Some students do well in situations where they are
several possible answers. Others prefer one correct answer.

- Left and Right Brain Dominance styles: students who are left-brain dominated are
intellectual; they process information in a linear way, tend to be objective, prefer established,
certain information and rely on language in thinking and remembering. Those who are right-
brain dominated are differently intuitive, process information in a holistic way, tend to be
subjective, prefer elusive, uncertain information and rely on drawing and manipulating to help
them think and learn.

2.2. Learning styles in developing listening skill
2.2.1. Listening strategies and learning styles

The students in a class will have different learning styles. Some styles will work better
than others in different learning situations, but no single learning style is better than another
one. Students find learning easier if the learning material matches their learning styles (Ehrman
& Leaver, 2003; Chang, 2005). As English language teachers, it is important that they
understand the learning styles of their students and value all styles equally. One way the
teachers can show that they value all learning styles in their lesson plan that is they have to
include activities that address the different learning styles.

Learners will learn more efficiently if the materials are suitable for their learning styles. If
they face some materials which are not consistent with their learning styles, they would feel
bored and inattentive in classrooms, not perform well on tests, get discouraged about the course,
and conclude that they are not good at the subject of the course and stop learning (Oxford et al.,
1991). When there is a mismatch between learners’ preferred learning styles and the learning
materials, students may develop learning strategies to cope with materials which are not initially
compatible.

Since learning styles are considered to be innate to individuals, they certainly affect their
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learning processes, including learning a second language. For that reason, there may also be a
significant difference in the strategies used by effective and ineffective EFL learners. Effective
EFL learners, generally speaking, use more listening strategies than do ineffective EFL learners.

Flowerdew and Miller (2005) claim that effective listening learners use both top-down
and bottom-up approaches, whereas ineffective listening learners use only bottom-up
approaches. However, Tsui and Fullilove (1998) argue that the subjects performed better in
listening tests when they use more bottom-up approaches. In terms of learning styles and
listening strategies, analytical learners favour bottom-up processes as they tend to focus on
detailed information and intuitive learners favour top-down processes as they tend to obtain
global information first. This may also apply to listening strategies used by EFL learners with
different learning styles as analytical learners prefer listening strategies that focus on detailed
and basic information and intuitive learners prefer to use listening strategies which can help
them grasp information as a whole (Messick, 1984).

Strategies associated with listening skills have been divided into three groups: meta-
cognitive (paying attention and self-monitoring), cognitive (taking notes and summarizing), and
socio- affective listening strategies (using laughter and taking risks wisely and working with
peers) (Oxford, 1990). Regarding these listening strategies, a few researchers such as Ahmadi
and Yamini (2003) aim to explore the relationship between field-dependence/field-
independence and the use of listening comprehension strategies. They find out the correlation of
meta-cognitive, memory, cognitive and social strategies which ware significantly related to the
cognitive style, whereas affective and compensatory strategies do not show a significant
correlation.

2.2.2. The benefits of identifying learning styles in developing listening skill

Learning styles and preferences vary for each of us and in different situations. By
understanding that other people can have quite different learning preferences, a person can learn
how to communicate with all messages effectively in a way that many more people can
understand. This is fundamentally important, particularly if a person is a professional for whom
communication is an important part of his job. Also, in teaching and learning listening,
identifying learning styles brings some considerable benefits for both teachers and students.

For teachers, they can achieve some significant benefits from learning styles inventories
in teaching listening skill.

First of all, the questionnaire of learning styles inventory informs teachers of the specific
learning style needs in their classroom. The teacher knows who is a group learner and can
arrange to give those students a special group assignment to enhance their learning. By
addressing the learning needs of their class, the teachers can ensure that everyone excels and are
able to master any lesson. Then, identifying learning styles of the students can help teachers
design appropriate activities for the students so that their needs are catered to effectively in the
classroom. Next, understanding students’ learning styles help teachers design lessons to address
different learning styles in their classes without wasting time. When the teachers master their
students’ learning styles, they know what listening activities are appropriate to them to design
lessons quickly. Finally, teachers can prefer learning styles of the students to adopt a multi-style
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teaching approach when planning for each listening lesson with the learning style-based
activities. The teacher can observe whether every student is enthusiastic about listening tapes or
not in teaching listening process to adjust teaching methods properly.

For learners, they can benefit so much in their learning listening by understanding their
learning styles.

To begin with, it is advantageous for students to understand their type of learning style
early on so that homework and learning may become easier and less stressful. Secondly, the
students can maximize their learning potential and developing the listening skill as much as
possible if they understand their personal learning styles. Understanding learning styles help the
students learn in a variety of ways, the students can make the most of their learning abilities.
Thirdly, the students can exploit their learning styles for various learning situations. It also
explains how students can use the knowledge of their preferred learning styles to enhance their
learning in the English listening and other subjects to adapt to various teaching styles of
teachers. Fourthly, students learn better and more quickly if the teaching methods used match
their preferred learning styles. Because the students are better able to learn and gather
information, they will make better decisions and choose better learning ways. Finally, the
student-teacher relationship can improve because the student is more successful and is more
interested in learning.

To achieve the benefits as much as possible, the teachers should take time to identify how
their students prefer to learn and then force themselves to break out of their comfort zone. Once
a student starts learning in new ways, he will be amazed at how much more he catch and how
much easier it is to assimilate information and make sense of what is going on.

2.2.3. Some difficulties in teaching listening skill in Vietnam

There has undoubtedly been some interesting and stimulating work that has originated
from the research on learning styles, both in whole school contexts and in term of research into
teaching English listening effectively. However, there is a little independent empirical research
which supports the wide-ranging claims made by protagonists of accelerated learning of the
students. Both teachers and students have some difficulties in developing listening at high
schools.

To start with, there has been some negative feedback from the teachers who have used a
new series of English textbooks for students at Vietnam high schools for some recent years.
Many teachers stated that the new textbooks that contain a large amount of knowledge hinder
the students’ learning.

Next, one of the problems the teachers face is that they are not satisfied with their way of
teaching students to listen. Although they have been trying to find ways to make their listening
activities more effective, the results they obtain were not as good as what they had hoped.

Then, some teachers think that the problems of teaching listening come from the teaching
methods in the listening classes. If they teach in a class with many weak students, they will lack
time to develop English listening skill for all students effectively. They also cannot fully
implement all of the activities in their lesson plans.
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Finally, the teachers think that many students with poor vocabulary, weak grammar and
bad pronunciation will also reduce the classroom potential learning environment. It may be
because of their laziness or learning conditions at their age.

Although there are some difficulties in teaching listening and carrying out this research, |
believe in the authenticity of this research. It is essential that it provides significant insight into
how to develop students’ listening skill effectively. Besides, this research also brings some
advantages that help students feel confident in communicative activities in the classroom and
daily life.

3. Methods and Materials

In order to answer the research questions mentioned above, the instruments used to obtain
data were questionnaire, observation, and interview.

3.1. Questionnaire

Questionnaire No.1 was distributed to 90 participants. The questions in this questionnaire
focused on identifying types of learning styles of eleventh graders and provide the teacher-
research with a formal tool to design listening activities.

Questionnaire No. 2 was distributed to 90 participants at the end of research procedure,
after the students have worked with learning style-based activities in listening classes. The
purpose of this questionnaire was to obtain students’ feedbacks on identifying their learning
styles in developing listening skills. The questionnaire includes a mixture of close and open-
ended questions.

Questionnaire No. 3 was delivered to the teachers. This questionnaire was to obtain
teachers’ feedback on their listening teaching methods.

3.2. Interview

In-depth individual interviews, including 10 open-ended questions were scheduled and
conducted with 10 English teachers in English classes at Quoc Hoc High school. These
questions are related to methods of teaching listening skill based on learning styles of the
students. The interview for each teacher was about 30 minutes and was recorded on the
recording equipment of the interviewer.

3.3. Class observation

The class observation was carried out in three English classes at Quoc Hoc high school.
All the class observations aimed at testing and cross-checking the reliability and the validity of
the information collected from the questionnaires. Every observation was facilitated with the
help of an observation sheet. On the observation sheet, the teachers should say what they like
and dislike about the lesson and some suggestion to make the lesson better next time.

3.4. Data analysis methods

When the data collection process was completed, the returned questionnaires for students
and teachers, the interview recordings and observation sheets were carefully examined by the
researcher. The collected data were analyzed and discussed by means of Tables and Figures.
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The analysis of the data gathered from the questionnaire and interviews have helped the
researcher identify students’ responses to their teachers’ performance.

4. Findings

4.1. A comparison between students with and without learning style-based practices

“Do you think students with learning style-based practices learn better than students
without them?” was the question that the researcher raised to students in order to know what
they think and make a comparison between learners with learning style-based practices and
those without learning style-based practices (you cannot compare at this stage, because this is
only what students think. The responses to this question are shown in Figure 1.

4 )
E Yes,
66.67%
Not
| sure, 16.66 g No, - No
[¥]
% 10% idea, 6.67%
r — —
\_ J

Figure 1. A comparison of the responses by students with and without learning style-based practices

4.2. Benefits that teachers achieve from identifying learning styles in teaching listening

skill

Table 2. Benefits that the teacher achieves from identifying learning styles

Number of Percentage

Opinions respondents (No./10) (%)
a. Expose students to different types of listening 9 90
to catch specifics or to understand a text
b. Teach a variety of listening tasks and 9 90
strategies in order to develop students’
motivation in learning listening
c. Design instructions and materials that respond 8 80
directly to individual learning needs and
learning preferences
d. Develop the awareness of the students in 6 60
listening process
e. Gain insight of students’ strengths and 4 40
weaknesses
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There was no special distinction between the data from the questionnaires as
demonstrated above and the data of the same category from the interviews. However, it was in
the interviews that some interesting facts were revealed. For example, one teacher admitted that
“identifying students’ learning styles aims at teaching listening with different methods that can
bring some advantages to enrich my lesson plans and to lighten the learning atmosphere”. For
some other teachers, it was just “to make my lesson plans not so boring and repetitive”. To
some extent, they did not focus on many other things such as the students’ attitude and
motivation in learning or their acquisition of the new knowledge and listening techniques.

4.3. Benefits that students achieve from identifying learning styles in developing
listening skills

This multiple question was designed to look for students’ opinions on the benefits of
identifying learning styles in learning listening skill. Different perspectives are listed in the table
2 in the order of priorities:

Table 3. Benefits students achieve from identifying learning styles

Opinions Numbers of Percentage

respondents (No./90) (%)
ﬁ.szﬁ?ggwskwfre motivated and confident of learning 57 63.33
b. Promote the learning listening quality 55 61.11
c. Identify the learners’ strength and weakness 55 61.11
d. Promote responsibility and independence in listening 52 57.77
e. Encourage feedback during listening process 40 44.44
f. Increase the score in listening skill 32 35.55
g. Improve interaction in listening classroom 25 27.78
h. Motivate further practicing listening skill at home 22 24.44
i. Improve communicative ability with foreigners 19 21.11

Table 3 also demonstrates that identifying learning styles aimed to motivate further
practicing listening skills at home by 24.44% of the respondents and 21.11% of the students
answered that their future benefit would be their ability to communicate with foreigners.
Through identifying learning styles, students can have a chance to reflect themselves on their
learning to see if they are making progress or not. They would understand what they learned in
class and employ some good strategies to practice listening at home. In addition, if they learn
listening well, they can be confident of communicating with foreigners that they meet. They will
be active in the communicative progress.

Identifying learning styles will help students learn English skills more effectively. They
will appear to be active, creative and independent in their language learning process. Actually,
the benefits from identifying learning styles in developing listening skills are numerous and they
depend on each learner’s motivation in their learning.

With this question, the researcher has already understood something about students’
attitudes towards the benefits of identifying learning styles in listening classes. When realizing
these benefits, students are likely to pay much attention, make efforts, and work out the best
learning strategies.

34



Tap chi Khoa hoc Ngbén ngit va Van héa ISSN 2525-2674 Tap 1,56 2, 2017

5. Conclusion and Implications

This research paper brings an overall picture of identifying learning styles in developing
listening skill by eleventh graders at Quoc Hoc high school. It emphasizes that identifying
learning styles were taken into consideration with great efforts from students’ attitudes. As
shown in the findings, students’ learning results from identifying learning styles were much
enhanced and potentials were proved positive. However, real identifying learning styles has not
been achieved yet, much effort and enthusiasm will be needed to gain this goal.

Although there are some difficulties from teaching listening skill and carrying out this
research, the author believe in the authenticity of this research. It is essential that it provides
significant insight into how to develop students’ listening skill effectively. Besides, this research
also brings some advantages that help students feel confident in communicative activities in the
classroom and daily life.

From the findings of the study, some implications are made as follows.
5.1. For students

From the research, many suggestions were drawn out for students to be successful
language learners by means of learning style-based activity practices.

Firstly, the students need to become aware of the ways they learn best, which involves
their learning styles and strategies. They have to change their passive learning attitude into a
more active attitude, that is, to become less dependent on the teacher and take charge of their
own learning. They should be taught to be responsible for their own learning.

Besides, students should help one another in group work activities and outside classrooms
to improve their English because cooperative learning is a successful teaching strategy and most
suitable for students of different levels of ability.

In order to maximize the advantages and minimize the disadvantages that the identified
learning styles bring to the students’ language learning process, it is suggested that students
should practice learning style-based activities with high frequency. It is clear that the more
students practice, the fewer potential disadvantages they will encounter. Students will gain
experience when they do extensive learning styles practices.

Furthermore, in order to make learning more meaningful, students have to set the detailed
objectives or goals to attain. When students set out the objectives or goals, they are motivated to
learn, they will take responsibility for their learning and they will try their best to achieve the
objectives or goals.

5.2. For teachers

How to practice learning style-based activities successfully requires not only the effort
from students, the main subjects of learning listening process, but also the effort from the
teachers, as instructors and facilitators, in stimulating students’ listening learning process.
Identifying learning styles means the ability to orient one’s own learning process, and they
know how to learn best by themselves. However, teachers play important roles in the success of
the learning procedure. Without the help of teachers, students might not achieve any success,
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which would bring about negative effects, especially in the circumstance of Vietham, where
identifying learning styles is still a new aspect in foreign language teaching and learning.

The teachers should emphasize the necessity of learning styles in order to improve the
quality of listening classes. In addition, the teachers have to develop more global perceptions on
the definition of learning style for themselves and for all of their students. The teachers should
develop more reliable ways of assessing students’ learning styles profiles and improve the
current methods of exploring students’ learning styles. In addition, the awareness of developing
students’ growth instead of purely delivering the knowledge is very important for the teacher.

Besides that, the teachers should focus on listening skills and strategies for students. As a
result, the students can apply them in listening and make progress. Teachers should redesign
tasks in the textbook so that they are more interesting and suitable for students’ level.

Teachers can provide students with interesting pre-listening activities such as guessing
what is coming, playing a game related to the topic of the listening text or letting students
discuss the topic. This will make the class atmosphere warmer and more interesting in order to
address to various learning styles of the students and help them to get away from pressure and
listen to the text comfortably.

Then, they should define their students’ levels, needs, and interests in the early days of
the school year, through which, teachers can choose the proper methodologies, techniques and
design the appropriate tasks and activities for their own students.

Also, teachers should use grouping strategies properly to promote cooperative learning
and effectiveness in peer teaching by arranging mixed-ability pairs and groups. In addition,
teachers should save more time to design more activities and teaching aids to give support to
students’ understanding in multilevel classes.

Teachers may take measures to encourage weak students’ participation in group and to
further advanced students’ progresses. Last but not least, teachers should apply more proper
techniques to make classroom management really effective. If teachers can ensure that they do
not leave weak students behind or make advanced students feel bored with easy tasks, they can
overcome the difficulties in teaching multilevel classes to some extent.

Teaching students with diverse learning style-based activities is carried out with different
frequency and diversity of teaching listening aids in different high schools. In some schools,
there are not regular schedules for the learning style-based activities among listening classes.
Hence, organizing a stable schedule for teaching listening skill with diverse listening aids is of
great importance.

One of the most vital tasks requiring strong students’ participation is assignment. Like the
use of the listening tapes in the textbook, the effective use of the assignment that is suitable for
students’ learning styles helps them be motivated in listening learning process. The most serious
limitation of this research is that it has been conducted on a small scale and within limited time
of implementation. Therefore, similar research on larger scales with larger numbers of teachers
and students should be implemented to achieve more convincing conclusions.
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The research which focuses on investigating the using of learning style dimensions and
activities along with various listening strategies are considered to be vital in listening
comprehension.

Furthermore, it is suggested that further studies should be done to subjects of not only
listening skill but also writing, speaking and reading skills in order to have an overview of
students’ preferences and design supplemental learning style based — activities in developing
these skills for students in English classes.
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NHAN BIET PHONG CACH HOC CUA HOC SINH LOP 11
PE PHAT TRIEN Ki NANG NGHE TAI TRUONG QUOC HOC

Tom tat: DE tai “Nhan biét phong cich hoc ctia hoc sinh 16p 11 dé phat trién ki nang nghe
tai truong Quéc Hoc” duge thuc hién nham cung cép tinh hiéu qua cua viéc day va hoc ki
nang nghe cho hoc sinh 16p 11. Phuong phap nghién ctru dinh tinh va dinh luong duogc su
dung trong bai nghién ctru nay nham phén tich cac quan sat, phong van va cac cau hoi tir 90
hoc sinh 16p 11 va 10 gido vién tiéng Anh truong Qubc Hoc, nhim nhan biét cac khia canh
lién quan dén day va hoc nghe. Két qua nghién ctru bao gdm: (1) Phong cach hoc anh
huong dén két qua hoc nghe; (2): Nhan biét phong cach hoc mang lai nhitng loi ich dang ké
trong viéc day va hoc nghe.

Tir khéa: cac loi ich, ki nidng nghe, nhan biét, phong cach hoc
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